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SECTION 1: AIM, OBJECTIVES AND RATIONALE:
AIM

The aim of this policy is to ensure that assessment supports the school’s aims of raising student
achievement, while meeting the learning needs of all pupils and forms a major part in school
improvement.
OBJECTIVES

●
To ensure that genuine Assessment for Learning is used by all teachers to improve learning of all
pupils at King Fahad Academy.
●
To enable all pupils to become more effective learners and, in doing so, improve their levels of
progression, achievement and learning.
●
To ensure that all pupils and teachers make effective use of assessment data for planning, target
setting and intervention strategies.
●
To determine pupils' strengths and weaknesses and set up targeted intervention measures.
●
To use formative and summative assessments to address pupils' progression.
●
To provide parents up to date information on pupils'' performance against subject objectives,
topics and skills.
●
To use assessment information to motivate pupils and improve teaching and learning.

RATIONALE

“Provide feedback to children on their successes, show them improvements and provide them with time
and opportunities to make these improvements.” Ann O’Connor.
“Feedback is only effective if it is acted on.’” Shirley Clark.
Assessment is therefore at the centre of teaching and learning at the Academy and both formative and
summative are used to inform teaching and learning initiative. To that end
●

Assessment should be authentic

●

Assessment should be curriculum based

●

Assessment should be objective related
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All teaching and learning interactions should provide a range and mix of opportunities for teacher, peer
and self-assessment. To reinforce learning and motivate pupils, reflections should be regularly undertaken
during the teaching as well as at the end of the unit.
Information and data from assessment is intended to assist the Academy to evaluate its effectiveness and
to inform pupils, parents and stakeholders of individual pupils’ achievement and progress. The intention
is to lead to improvement in the provision that the Academy makes for its pupils, in the standards they
achieve and to have a positive impact on pupils’ attitudes and motivation. The following assessment types
are included and used regularly:
●

Formative assessment – to inform planning, teaching and differentiation on an ongoing basis

●
Summative assessment – to understand pupil performance at the end of a period of teaching
and to provide the basis for all reporting
While the teacher’s knowledge of pupils can inform judgements, these must be based on sound and
demonstrable evidence. This ensures that judgements are as objective as possible, and consistent
between classes and programmes.
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SECTION 2: ACADEMY’S ASSESSMENT FOCUS
The focus of assessment at the Academy is to ensure that classroom practice incorporates expectations
from marking and feedback procedure. Assessment and tracking system ensures effective monitoring,
tracking and intervention programme for assessing pupils’ progress and for communication between
teachers, parents and pupils.

A.

ASSESSMENT, TRACKING AND REPORTING

The Academy Assessment and Tracking system is set up to support the Academy’s Teaching and
Learning Policy and to:
●
Track and record assessment and progress data
●
To report progress and achievement to parents, pupils and the stakeholders.
●
To promote progression and raise achievement
●
Identify areas of the curriculum and pupils or groups of pupils who are excelling.
●
Identify areas of the curriculum and pupils experiencing difficulties or who are under-performing
and the setting up of timely and appropriate interventions
●
Use information from continuous assessment to inform lesson planning
●
Enable teachers of the same grade level to share information on areas of strengths and
weaknesses and to enhance collaborative ethos
The Academy’s Assessment and Tracking System has the capacity to generate pupils’ reports via
Bromcom. Reports contain the current level and teacher’s comments in order to present a full picture of
pupils' progress and achievement.
The frequency and details of the reporting cycle for the curriculum programmes at the Academy can be
found in Section 2.D.

B. ACHIEVEMENT AND PROGRESS TRACKING
The progress of pupils is monitored and tracked through Bromcom. Pupils progress through Assessment
Levels relevant to the key stages during their time in each Programme (Key stages 1-5). The KFA model
of tracking is dependent on the key stage; expected progress is achieved by retaining a grade over time.
Exceeding expectations and below expected progress indicate that a learner has moved up or down
through the grades respectively.
At the end of every term teachers submit data on the tracking system ‘Bromcom’. The data submitted
reflects the current level of each student in the taught subject. The following attainment level bands are
used to measure progress:

Programme of Study

Attainment Levels
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Key Stages 1&2 (Year 1 – Year 6)

Thresholds: Emerging to Mastering

Key Stage 3

Thresholds: Emerging to Mastering

GCSE & IGCSE

Grades 9-1

A Levels

A* - E

Progress during each unit of study is regularly assessed. Using the assessment objectives of the
programme; these assessments provide the basis for end of term grade. Subject specific placement tests
at the beginning of the year become the benchmark/standard reference point for the subsequent
academic year.
Standardised Testing
The Academy uses standardised tests to assess the generic starting point of its pupils. Whole-school
baseline tests are a series of standard tests from CEM for all pupils at the Academy. It provides data on
what pupils know; what they can achieve; vocabulary and word fluency; non-verbal ability; attitude and
aptitude to learning; maths skills; perception, speed and accuracy skills; and predictions of performance
in the GCSE/IGCSE & A’ Levels examinations as well as useful data on learner attitudes, expectations and
aspirations. The Academy uses the services of the Centre for Evaluation and Monitoring (CEM) at the
University of Durham to provide standardised assessments of each pupil, as follows:

Year Group

Assessment

Primary
Grade 6-8
Grade 9-10
IBDP

InCAS (age 5/11)
MidYIS + Attitudinal Questionnaires
Yellis + Attitudinal Questionnaires
Full Alis

C. Achievement Bands & Mark/Grade
Key stages 1 and 2: During each unit, the pupils are assessed on their overall performance – what the
pupils know, understand, can do and feel at different stages in the learning process. This is recorded
on an assessment record sheet, FA outcomes are recorded for each unit on Bromcom. At the end of
each term, pupils are given a final level for their achievements, taking into account the formative and
summative assessments.
Key stages 3, 4 & 5 Levels : Each subject has specific objectives from which teachers plan their
Curriculum outline. These objectives have specific titles in each subject. Similarly, the teaching
objectives are aligned with the Assessment/Success criteria. Assessment criteria are the tools that
indicate achievement, understanding and the state of teaching and learning at the end of the units.

5 | Page

At the end of Autumn and Summer terms, pupils’ achievements are determined through rigorous
assessments. Pupil grades are recorded on Bromcom and reported to parents alongside the teacher's
comments (only term 3 - Upper). At the end of term 2 teachers record student progress grades on
Bromcom based on the formative assessments. A progress report is shared with the parents for the
term.

ACHIEVEMENT THRESHOLDS & ACHIEVEMENT GRADES
EYFS:

Assessment:
Nursery:
Within the first 6 weeks of Autumn 1 half term, an initial baseline assessment is made. The assessments
are made in all of the prime and specific areas of learning. Each child has a tracker linked to them and
the teacher highlights the statements the children have achieved.
Reception:
Most of our Reception children have attended our nursery which means we are able to use nursery exit
data as their baseline. For any children new to our school, an initial baseline assessment is made within
the first 6 weeks of Autumn 1 half term.
Nursery expected attainment
On entering nursery children are 3 years old so should be beginning to work within the age band of 30–
50 months, having shown they have met the majority of the criteria for the 22–36 months band. Our
school's expected level of entry to Nursery is 22-36 months beyond. This means the children should
have met all or most of the 22-36 months statements and also have begun achieving some elements of
30-50 months.
Upon leaving nursery, most children will be 4 years old so should be beginning to work within the age
band of 40-60 months. Their expected level on leaving nursery is 30-50 months beyond. This means the
children should have met all or most of the 30-50 months statements and also begun achieving some
elements of 40-60 months.
Reception expected attainment
On entering Reception children are 4 years old so should be beginning to work within the assessment
age band of 40–60 months. Our school's expected level of entry to Reception is 30-50 months beyond.
This means the children should have met all or most of the 30-50 months statements and also begun
achieving some elements of 40-60 months. Upon leaving Reception, most children will be 5 years old so
should have met the Early Learning Goals. Their expected level on exit means they have met the ELG.
The class teacher assesses each child against the Early Learning Goals and comments on whether their
development is either ‘emerging’, ‘expected’ or ‘exceeding’. This information is reported to parents.
Each teacher also completes a brief summary of the child’s Characteristics of Effective Learning.
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Key Stages 1&2
Achievement Bands

Key stages 1 & 2
7

Exceeding
6
5
Expected
4
3
Emerging
2
Emerging (Limited)

1

Key Stage 3 Achievement Thresholds
Grade 6/Year 7 Thresholds

Grade 7/Year 8 Thresholds

Grade 8/Year 9 Thresholds
Mastering

Mastering

Securing

Mastering

Securing

Developing

Securing

Developing

Emerging

Developing

Emerging

Emerging

Key Stages 4 & 5 levels
Key Stage 4 (Grades
9-10)

Key Stage 5
(Grades 11 & 12)
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GCSE NC Levels
9

A*

Mastering
8

A

7

B

6

B

5

C

4

D

3

E

Securing

Developing

Emerging

2
1

REPORTING

D.

In order to inform teachers, parents and pupils of progress the school will have 3 assessment periods
during the year that will generally coincide with terms. Teachers are expected to input data on pupil
progress regularly and report to parents as follows:

Programmes

EYFS,
Key stages
1&2

ACADEMY Reporting format and schedules

Autumn Term

Parent/Teacher conference and student-led conferences

Spring Term

Written Reports and Parent/Teacher Conference

Summer Term

Written Reports and student-led conferences
Nursery - Year 6
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Grades 6-9

Key stages 3
&4

Grade 10

Autumn Term

1st Term exams
Reports
Parent/Teacher
Conference

Autumn Term

P
a
r
e
n
t
/
T
e
a
c
h
e
r
C
o
n
f
e
r
e
n
c
e

Spring Term

Progress Report
Parent/Teacher
Conference

Spring Term

J
a
n
u
a
r
y
=
M
o
c
k
E
x
a
m
s
&
R

Grades 6 - 10
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Summer Term

3rd Term exams Report
(Summative)

Summer Term

E
x
t
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r
n
a
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e
x
a
m
i
n
a
t
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i
o
n
.

A1

Autumn Term

A Levels

Spring Term

A2

1st Term exams
Reports,
Parent/Teacher
Conference

Autumn Term

Parent/Teacher
Conference

Spring Term

January Mock Exams &
Report

Parent/Teacher
Conference

Progress Report

Parent/Teacher
Conference
Summer Term

3rd term exams
Report (Summative)

Summer Term

External examination
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SECTION 3: MONITORING AND EVALUATING PROGRESS (DATA
PROGRESS)
The aim of the tracking system is to provide the following stakeholders with the data listed for
the purpose outlined:
STAKEHOLDER

DATA

PURPOSE

Director and Board of
Trustees

Data progress report termly
by HOS and DM

Review progress of all pupils and subjects
within the school.

HOS

Data for all pupils in all
subjects

To ensure targets are consistently met and
evidence of pupil progression is available
through Analysis, Review, Monitoring and
Intervention

Upper and Primary Senior
Leadership Team

To ensure consistent response to progress
data.
Key Stage and Curriculum
Coordinators and Deputy
Head (Academic)

Data for all pupils in their
designated programme

To ensure targets are consistently met and
evidence of pupil progression is available
through Analysis, Review, Monitoring and
Intervention
To ensure consistent response to progress
data.

Heads of Departments
and Subject Coordinators
(HoDs)

Data for all pupils in their
designated subject/s

To ensure targets are consistently met and
evidence of pupil progression is available
through Analysis, Review, Monitoring and
Intervention
To ensure consistent response to progress
data.
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Teachers

Baseline/benchmarking

To provide accurate data upon which
progression and achievements of pupils
can be identified.

Entry of all required
Assessment and tracking
data

To ensure consistent response to progress
data.
To provide data which informs planning.

Parents

Assessment or progress
report termly or PTC and
SLC.

Parents informed of student progress,
achievement.

The implementation of the Assessment Policy will be monitored at a number of levels, reflecting its
importance as part of teaching and learning through:
●
Regular monitoring of teaching and learning by curriculum leaders (HOSs, HODs, Programme
Coordinators, Academic Deputy) to determine the extent to which assessment is part of the teaching
and learning interactions
●
HOD meeting with teachers for data progress analysis (minimum termly)
●
Pupils being aware of their achievements and the next steps required for progression
●
Ensuring that good quality feedback is given both orally and in written form
●
Monitoring examination results by HODs, Key stage and Curriculum Coordinators and the Head
teachers
●
Monitoring the perceptions of parents on the reporting process are recorded through parents’
feedback
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SECTION 4: EXPECTATIONS OF TEACHERS - ASSESSMENT AND
ATTAINMENT TRACKING:
Teachers will be accountable for all data input and the progression of pupils – this will include keeping a
record of all marks and grades on the Assessment Record Sheet (Primary).
Led by Heads of Department, teachers will undertake moderation and alignment within grades – this will
include tasks set for summative assessment, samples of marked work making use of mark schemes and
the setting of agreed grade boundaries
To ensure maximum benefit of the Assessment and Tracking system and consistency across subject
groups, teachers must ensure that they abide by this policy, the Curriculum Policy and the Teaching and
Learning Policy. In addition, assessment and tracking are:
●

Monitored regularly by Heads of Schools (HOS), Deputy Heads and Curriculum Coordinators

●
Monitored and reviewed regularly by Heads of Departments (HOD) and Curriculum
Coordinators.
Assessment grades are recorded on Bromcom for each pupil to track and report Pupil progress. This is
related to the relevant key stage achievement thresholds/ grade Levels as outlined in Section 2B
(above). Pupils who fall below their expected grade across the key stages will receive intervention and
support to progress towards the required attainment/target grade.
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SECTION 5: MARKING AND FEEDBACK PROCEDURE
AIMS
● To maintain consistency in the way student’s work is marked
● To ensure all students have their work marked regularly to help them reach or exceed their full
academic potential
● To create a dialogue which will support/aid progression

RATIONALE
The KFA marking & feedback policy combines both rigour and flexibility.
Our system is rigorous enough to ensure marking is completed, meaningful and accurate. Teacher
feedback and marking exists for the sole purpose of enabling our students to progress academically.
Our system is flexible enough to allow teachers to complete work in accordance with their curriculum
plans, allowing for them to use their professional judgement as to when and how to provide feedback to
our students whilst creating meaningful points of reference to which students can refer back to.
Feedback can be oral, written or demonstrated/modelled.

A.
●
●
●

EFFECTIVE MARKING TAKES PLACE WHEN STUDENTS KNOW:

The objective of the task
How well they have done to achieve the objective
Suggestions and guidance towards their goal of learning

No piece of student work/performance is left unacknowledged.

B.

RESPONSIBILITIES AND PROCEDURES

● It is the responsibility of the classroom/subject teacher to mark work regularly
●
It is the responsibility of the curriculum/subject leader to ensure that the marking takes place
regularly according to the principles and guidelines expressed in this policy
● No section of work should be left without teacher feedback for more than 2 weeks
● Monitoring of exercise books and pupils’ work should take place half termly within an academic
year by Subject Leaders and SLT
● All students should be aware of their targets. These should be clearly written in the feedback or
verbally communicated and reviewed regularly
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MARKING SYSTEM UPPER
●
Regularly marked work with a clear rolling deadline (weekly, biweekly, etc), praise, feedback
(WWW & EBI), current and target grade as appropriate.
●
Different methods of assessment – presentations/written/oral/aural/formative/summative
●
Evidence of different methods of marking/feedback taking place – teacher/peer/self.
●
Evidence that marking/assessment/feedback has been acted upon – rewritten
work/drafts/comments.
●
Clear indication that poor presentation is challenged and development of this is supported.
●
Providing information on how the student can improve standards in the subject

C.
●
●
●

WHOLE SCHOOL FORMAT OF MARKING:

WWW (what went well)
EBI (even better if)
Sign/Initial and Date marked work (Upper school)

The above format needs to be clear to both students and teachers to make it a meaningful process
towards progression.
●
●

Encourage and praise students whenever possible.
Work should be dated.

D.

BEST PRACTICE WOULD INVOLVE:

● Students routinely using written feedback to reflect on the strengths and weaknesses of their work
and to identify ways in which they can improve
● Students being clear where in their work they have improved in response to feedback
● The Academy’s reward system should be employed to reward both effort and achievement
● Teachers must maintain an accurate record of student progress and achievement which will
support regular recording and reporting of levels
●
All marking should where possible support Literacy therefore correcting spellings, grammar
and punctuation is important
The following rules need to be followed in order to provide students with a consistent framework for
all work:
1. When peer assessing/marking pupils correct in red pens
2. Pupils self-assess/mark in red (Upper)
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2. Pupils self-assess in blue or with pencil (Primary)
3. Teachers mark in green
4. TAs mark in black (Primary)
5. Pupils respond to marking using pink pens (Primary)
6. Pupils respond to marking using red pens (Upper)
The following marking symbols used with underlining of the error:
Sp and underline the word and write the correct spelling above = Spelling
Gr =

Grammar

P=

Punctuation

Un. =

Unfinished

// =

new paragraph needed

?=

in the margin and the word underlined = wrong word used

^=

word or letter missed out

?

Does not make sense
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E. QUALITY ASSURANCE AND INTERNAL REVIEW
For the purpose of quality assurance with regards to teaching and learning, Senior Leadership
Team and Heads of Department are guided to the table below to assess the quality and effectiveness
of the assessment, marking and feedback process used by the teacher.

Type

What should be seen

Evidence for observers/internal
reviews

Immediate

· Feedback from the teacher to immediately cause

· Lesson observations & learning

improvement.

walks.

· Takes place in lessons with groups or individuals.

· Some evidence of annotations.

· Often oral or modelled by the teacher.

· Improvement evident in books or
performance.

· May involve the use of LSA to provide
support/challenge.
· Can re-direct teaching or tasks (hinge questions).
· Can involve highlighting or marking using the school
code.
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Formative

· Seen at the end of a lesson or task.

· Lesson Observations/learning walks.

· Usually the whole class.

· Pre-and post-teaching based on
assessment (evidence of planning

· Evidence learning from within the lesson.
· Can be self, peer or teacher led against objective/criteria.
· Identifies weaknesses to inform planning for the next
lesson.

Summative

· Teacher completed, away from classroom time.

using assessment information).
· Self and peer assessment.
· May be evidence by written
marking/reflective points.

· Acknowledged work in books or
folders.

· Comments/annotations for pupils to respond to in
following tasks or lessons.

· Written comments setting
expectations and targets.

· Provides teachers work to assess learning and
understanding.

· Referenced changes to teaching in
the lesson.

· Leads to informed planning for future sessions.
· Annotations or ideas targeting
· Leads to target/goal setting for students.

groups or individuals through informed
assessment outcomes.
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ACADEMIC HONESTY

PHILOSOPHY
In order for learning to be valid, pupils must engage in their studies honestly. When a student cheats or
in any way compromises the integrity of the educational process, he demeans himself, debases the
efforts of his peers, and degrades the value of the programme of study.

GENERAL GUIDELINES
From the beginning pupils work with teachers to develop shared understandings about cheating,
plagiarism, and other instances of academic dishonesty. Pupils are expected to do their own work; to
receive only such help from peers, parents, or others as is authorized by instructors; to avoid claiming as
their own words, ideas, or data of others; and to refuse to assist peers in cheating. Pupils are
encouraged to bring the efforts of others who cheat to the attention of school officials. Teachers
educate pupils carefully on matters of academic honesty, including engaging pupils in activities that
clarify what constitutes plagiarism and how to avoid it and about the difference between authorized
collaboration and illegitimate collusion.

CONSEQUENCES
Pupils will receive a “zero” or “no credit” for an assignment attempted or completed through cheating.
At the discretion of the teacher, the student may be required to complete the assignment (or an
equivalent) for reduced credit. Depending on the student’s history of misconduct, its intent, its severity,
other action may be taken, including detention, suspension, or being dropped from the relevant class. In
especially serious cases or for repeat offenses, pupils will be dealt with in accordance with the statutory
guidelines.
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APPENDICES

A. EXAMPLES OF EVIDENCE FOR ASSESSMENT USED AT THE ACADEMY

Formative

Summative

Practice
x
Pupil Questionnaires
x
Lesson observation
x
Moderation of work
x
Work samples
x

x

Teacher Assessment data
x
Analysis of test question response
x

x

Test and exam results
x
Ofsted report/recommendations
x
Departmental review
x
School improvement plan
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x

x

Marking of work [books/folders], etc.
x
Subject reports from exam boards
x

x

x

x

Projects

Presentations
x
Debates
x
Field trips
x
Service learning
x
Learner Profile Attributes
x
Peer-assessment
x
Self-assessment
x
Peer-led learning initiative
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B. SAMPLE REPORTS

KEY STAGE 2
REPORT
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B. SAMPLE REPORTS

KEY STAGE 3
REPORT
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C. BASELINE AND BENCHMARK ASSESSMENTS: CLARIFICATIONS
Baseline Assessments:
The Academy uses standardised tests to assess the progress of its pupils. Whole-school baseline tests are
a series of standard tests from CEM for all pupils at the Academy.
●
Baseline test data is collected during the first 6 weeks of a student's arrival at the
school. For pupils entering the EAL immersion programme, they are tested after 12 weeks.
●

The data is analysed and shared with teachers to support their planning

Subject Specific Base lining:
Within each subject teachers are expected to baseline their pupils to determine where they
are:
●

The data is analysed for gaps using gap analysis

●
Any information relating to learning support is passed on to SENCO, and for language,
to EAL or AAL for detailed-specific intervention
●

Intervention is set up to support the student in the area of need

Benchmark Assessments: Benchmarks are assessments given throughout the academic year
to monitor, evaluate and determine student achievement and progression.
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